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ABSTRACT 

This study investigated the effects of dictionary use on the 
vocabulary learning strategies used by intermediate college-level Spanish 
learners to understand new vocabulary items in a reading test. Participants 
were randomly assigned to one of three groups: control (without a 
dictionary), bilingual dictionary (using a Spanish-English dictionary), or 
monolingual dictionary (using a Spanish-only dictionary) . A text appropriate 
for the students* language level served as the reading passage. Students* 
responses on the vocabulary learning strategies were collected from a 
questionnaire distributed to them regarding the vocabulary learning 
strategies they used to understand each target item. Results indicated that 
when a dictionary was available, students tended to consult it rather than 
guessing the meaning from context. Learners in the bilingual dictionary group 
tended to consult their dictionary more often than did those using a 
monolingual dictionary. However, bilingual dictionary users often did not 
attempt to use other learning strategies, while students in the other groups 
tended to use more strategies (e.g., analyzing morphemes and using cognates). 
Study data and instruments are appended. (Contains 11 references.) (SM) 
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Lexical researdiers (e.g Baxter, 1980; Atkins, 1985) Itypothesize that monolingual dictionaries 
are more benefidal for language learners’ long-term language learning than bilin^jal dictionaries, 
because monolingual dictionaries force than to solve their vocabulary problons by using the target 
language. Hartmann (1983) proposed that second language learners tend to use bilingual dictionaries 
more frequently than monolingual dictionaries, regardless of thdr profidem^ level. However, thae is 
a lack of research that supports the hypothesis proposed by Baxter (1980) and Atkins (1985) on the 
efects of dictionary use on language learners’ vocabulary learning. Furthermore, the results of 
Hartmann’s (1983) study do not indicate when second language learners consult thdr dictionaries and 
wtet otha strategies second language learners use to learn unfemiliar vocabulary itons. 

The present study investigates the effects of dictionary use on the vocabulary learning strate^es 
used by irrtermediate Spanish learners to undo^stand new vocabulary items in a reading text. 

The partidpants were forty-ft)ur native English-speaking students from three intermediate 
Spanish classes in an U S. university. The three dasses were taught by the same instructor, and the 
partidpants in each class were randomly assigned to one of three groups: the control group (without a 
dictionary), the bilingual dictionary group (using a Spanish-English dictionary), and the monolingual 
dictionary group (using a Spanish-Spanish dictionary). A text ^propriate for the partidpants’ 
language levd saved as the reading passage, and the partidpants’ responses on the vocabulary 
learning strate^es were collected from a questionnaire distributed to them regarding the vocabulary 
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learning strategies that they used to understand eadi taiget hem. 

Results indicate that a dictionary is available, learners t^d to consult this source rather 

than guesamg the meanings of words from context. Moreover, the learners in the bilingual dictionary 
group told to consult thdr dictionary more frequaitly than those uang a monolingual dictionary. On 
the other hand, learners who have access to a bilingual dictionary do not often attempt to use 
vocabulary learning strategies otiiCT than consulting the dictionary, vdiile learners vv^o do not have 
arty access to a dictionary or only have access to a monolingual dictionary tend to use a largo’ variety 
of learning strategies (e.g. using cognates, analyzing morphemes). 

The findings of the present study support the hypotheas proposed by Baxter (1980) and Atkins 
(1985). In addition, the results provide additional inaghts to Hartmann’s (1983) statement on the 
fiiequency of second language learners’ dictionary use. Language learners consult bilingual 
dictionaries more fiequoidy than monolingual dictionaries. Furthermore, learners use dictionaries 
more frequently fi)r understandir^ dfficuh vocabulary hems than other vocabulary hems. Finally, the 
results suggest that monolingual dictionary use may improve intermediate Spanish learners’ 
vocabulary learning skills by forcing them to try other learning strategies instead of heavily depending 
on a dictionary. On the other hand, frequent use of a bilingual dictionary might irrqjede language 
learners fiom exploring other eflident vocabulary learning strategies, sudi as guessing word 
meanings from context. Progressive introduction of monolingual dictionary use to intermediate 
Spanish dasaxxrm instmction might improve the learners’ vocabulary learning skills. 
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1. Bacl^round 




1.1 Vocabulary Acquisition 

Second language learners’ acquisition of vocabulary has been discussed in many previous 
studies (e.g. Terrell, 1991; Paribakht and Wesche, 1999; Huckin and Coady, 1999; Henriksen, 1999). 
Terrel] (1991) proposed the binding / access fiamework to illustrate the process of second language 
learners’ vocabulary acqui^on. According to Tenell (1991), binding is a process of matching the 
word meaning with the form. Access refers to the strategies for ^plying the correct words to their 
output. As Terrell (1991) claimed, the acquisition of vcxabulary in the target language includes the 
notions of binding and access. In other words, \\hen second language leamaa encounta’ a vocabulary 
hern in context, they have to first match the word’s meaning with the form in orda* to understand the 
meaning of the vocabulary hem. When second language learners want to eqrress a meaning, they can 
access thar leracon and produce the correct output by using the correct form of the vocabulary hem 

In addition, Henriksen (1999) proposed the three-dimension mcxlel (i.e. the partial-precase 
knowledge dimenaon, the depth of knowledge dimension, and the receptive-productive dimension) 
forvcxabulary acqui^oa As Henriksen (1 999) daimed, the three dimensions proposed in this 
model form a continuum that demonstrates the progress of language learners’ vocabulary acc[uiatioa 
At the early stage, language learners must be allowed to be vague about the meaning of the word, and 
a predse sense of the word will come later in the process. While developing a general understandir^ 
of a word, language learners have to develop a link between agn and labeling referent, and sort out 
the intentional relations betweai the hems in the lexical set. This proc^ of form-meaning asscxaation 
within an indmdual word also helps learners to build up connection among the words and establish 
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their own lexical networic in the target language. After the lexical network is built up, leamCTs have to 
transfer the receptive items into productive ones. However, only a limited numbo’ of words that 
learners know receptively will become productive. Most ledcal items initially entOT the learners’ 
receptive vocabulary knoMedge, and may only subsequaitly become available for productive 
purposes. Moreover, some aspects of the learners’ word knowledge may remain at the receptive level 
\^dlile some aspects become productive. 

Even though Henriksen’s (1999) model indicates that vocabulary acquisition is a progressive 
continuum, another question arises; How does vocabulary acquisition happen? Paribakht and Wesche 
(1999) stated that language learners’ vocabulary acquisition occurs incidentally. This means that 
language learners’ vocabulary acquiation is a by-product of other cognitive exerdses involving 
comprehenaon, such as listening, reading, and writing. 

1.2 Incidental Vocabulary Acquisition 

Hulstijn (1996) defines incidental learning as “learning in the absence of an intaition to learn.” 
This does not mean that the learners do not notice the target word, but that the leamas’ attortion is 
focused on “understanding the passage as a whole,” and memory for the new word comes as a 
natural result of this prcxess. In other words, a conscious eflFort to learn the target words is still 
necessary in the incidental learning prcxess. In addition, Gass (1999) proposed a continuum for the 
incidental vcxabulary acquisition, which suggests that incidental vcx:abulary acquisition starts under 
three conditions: 1 . Thae are recognized cognates between the native and the target languages. 2. 
There is significant exposure in the second language (L2) to the target word. 3 . Thae are otha L2 
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The statements above claim that vocabulary acquisition occurs incidentally; however, \niien 
does vocabulary acquisition occur in the language learning process? Hucldn and Coady (1999) 
claimed that vocabulary acqui^on predominantly occurs through extensive reading, with learners 
guessing at the meaning of unknown words. They also stated that incidental vocabulary acquisition 
through extensive reading has certain advantages; First, the process of vocabulary acquisition is 
contextualized within the reading. Second, it enables two activities, reading and vocabulary 
acquisition, to occur at the same time. However, there are also some limitations of incidental 
vocabulary acqui^on through reading. Guessing the word’s meaning from the context is impredse, 
time-consuming, and it sometimes slows down the reading process. Furthermore, accurate word 
guesang requires accurate word recognition and good reading strategies. In addition, guessing does 
not translate into acquisitioa Based on the limitations above, guesang the word’s meaning might not 
be the best Srategy for incidental vocabulary acquisition. Therefore, other strategies are necessary (e.g. 
using a dictionary) to solve language learners’ vocabulary problems. One of the useful sources to 
solve the problems is a dictionary. 

13 The Accessibility of Dictionary and Vocabulary Learning 

In the study conducted by Luppescu and Day (1993) on the e&cts of availability of a dictionary 
on English as Second Language (ESL) learners’ vocabulary performance, using a dictionary had a 
agnificant positive efl^ on learners’ performance on a word-to-word vocabulary definition test. 
Furthermore, the results from the study conducted by Knight (1994) on second language learners of 
Spanish also indicate that the scores of the participants \^iio had access to a bilingual Spanish-English 
dictionary while reading the two Spanish texts asagned are significant^ higher than those in the 
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non-dictionary group in a vocabulary definition test. In thdr study on the influence of maignal 
glosses, dictionary use, and reoccurrence of unknown words on language learners’ vocabulaiy 
learning, Hulstijn, Hollander, and Grddanus (1996) also stated that if the learners in the dictionary 
group did use the dictionary when they encountered unknown words, thdr scores on these words in 
the vocabulaiy definition test were significant^ higher than those who did not. 

Since results fi^om the previous studies support that the accessibility to a dictionary fedlitate 
lai^uage learners’ vocabulaiy acquisition, another question should be addressed; What kind of 
dictionaiy should language learners use? Most language learners prefer consulting bilingual 
dictionanes rather than monolingual ones to solve thdr vocabulary jjroblems. The researdi conducted 
by Hartmann (1983) on language learners’ dictionaiy use indicated that more than 50% of language 
learners acquired thdr first bilingual dictionary within the first two years of thdr language training. In 
contrast, language learners start to use a monolingual dictionaiy late in their learning process, usually 
at the intermediate or advanced level. Moreover, only 12% of the partidpants in this study consulted a 
monolingual dictionary once a day, wMe the others still prefer to use a bilingual dictionary because 
they fed more comfijrtable using it, and they believe that a bilingual dictionary can provide a direct 




translation into LI (first language) of the taiget word. 

On the otha' hand, many researchers have claimed that continuous use of a bili ngual dictionary 
is not benefidal for language acquiation in the long run. Baxter (1980) stated that continuous use of a 
bilii^qal dictionary is harmful to the progression of language profidency in the taiget language He 
further postulated that the use of a monolingual dictionary would be helpful to language learners’ 

language profidency in the long run. Atkins (1985) humorously postulated language learners’ 
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attitudes towards these two types of dictionaries: “ Monolingual dictionaries are good for you (Tike 
Miolemeal bread and green vegetables); bilinguals (like alcohol, sugar and fetty food) are not, though 
you may like them better.” (22) This statement points out that a bilingual dictionary is preferred 
because it makes fewer demands upon the language learners and satisfies their curio^ about an 
unknown word instantly. However, language instructors prefer monolingual dictionaries for their 
students’ long term benefits: by using monolingual dictionaries, learners gradually leam to opaate in 
the target language with less LI intervention 
1.4 Justification of This Study 

Due to the Sequent use of bilingual dictionaries among language learners, most studies (e.g. 
Luppescu and Day, 1994) on the effects of dictionary use on learners’ vocabulary acquisition were 
conducted using a bilingual dictionary. Furthermore, most of these studies were conducted with data 
gathered fiom ESL learners. The effects of dictionary use on Spanish language learners’ vocabulary 
learning have not be investigated thoroughly. Moreover, the effects of dictionary use on language 
learners’ use of vocabulary learning strat^es are seldom addressed. 

In this study, two research questions are addressed: 1. What vocabulary learning strat^es 
did Spanish language learners use to understand the sdected vocabulary items in the reading 
text? 2. What vocabirlary learning strategies did Spanish language learners in the monolingual 
dictionary, bilingiral dictionary, and the control groups use to understand the sdected 
vocabirlary items in the reading text? 
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2. Methodology 

2.1 Participants 

The forty-four partidpants (thirty-four females and ten males) who partidpated in this study 
were enrolled in three Intermediate Spanish classes taught by the same instructor. The students in 
each dass wee randomly assigned to one of the three groups: the control group, the monolingual 
dictionary group, and the bilingual dictionary group. The distribution of the partidpants in each class 
is shown in Table 1 . The partidpants’ ages ranged from 1 8 to 25. They were all taking an 
Intermediate Spanish class at an U.S. university at the time that the present study was conducted. 

2.2 Instruments 

The instruments used in this study consisted of a reading text, two types of dictionaries 
(monolingual and bilingual dictionaries) oeated for this e?q)eriment, a questionnaire of vocabulary 
learning stratei^es, and a questionnaire on the partidpants’ demographic information. 

Table 1 . The distribution of the subjects in each class 



Group 

Class\.,^ 


Monolingual 

dictionary 

(n) 


Bilingual 

dictionary 

(n) 


Control 

(n) 


N 


1 


3 


5 


3 


11 


2 


5 


6 


5 


16 


3 


7 


5 


5 


17 


N 


15 


16 


13 


44 




(F=11,M=4) 


(F=11,M=5) 


(F=12,M=1) 


(F=34,M=10) 



n: number of partidpants N: the total number of the partidpants F : female M= male 
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2.2.1 The Reading Text 

The text used in this study, “Coca-Cola pone un piso a cackt jovenC was ada pte d fix)m the 
Spanish newspaper ABC ’s wd) ate. All the words selected were undalined in the text (shown in 
Appendix A). 

The text was chosen according to the comments from a questionnaire distributed to several 
Intermediate Spanish class instructors (shown in Appendix B). The questionnaire conasted of 
questions on the level of the text and the time needed for students to complete the reading. 

2.2.2 The dictionaries 

According to the course curriculum, a dictionary is not required ft)r the Intermediate Spanish 
class. Therefiare, two different types of dictionaries were created for this study. 

The monolingual dictionary group used a monolingual dictionary created following the format 
and the content of Diccionario Larvusse ckl e^xmol modemo (Larousse, 1983 ) (shown in Appendix 
C). The bilingual dictionary group used a bilingual dictionary a*eated following the format and the 
content of Cassell’s Spanish-English/English-Spanish Dictionary (Macmillan, 1984 ) (shown in 
Appendix D). The two dictionaries available to the participants contained pages which define the 
underlined words in the reading text. 

2.2 J The vocabulary learning strategy questionnaire 

The questionrraire contained ten questions regarding how the partidpants learned each 
vocabulary hem sdected. The subjects were asked to indicate what strategies they used to understand 
the words (shown in Appendix E). 



O 
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2.2.4 The demographic information questionnaire 

The questionnaire (shown in v^pendix F) r^arding the participants’ demographic information 
consisted of questions on the participants’ gender, age, estimated GPA for Spanish courses, and their 
formal (classrcxMn) and informal (outside of the classroom) e?qx)sure to Spanish. It also asked 
whether the participants und^stood the underlined words in the reading text after the expaiment, and 
whether access to a dictionary fecilitated their understanding of the selected words; furthermore, it 
also inquired about the strategies that the participants used to understand the words if a dictionary was 
not available to them. The purpose of using this questionnaire was to see if there were any initial 
differences among the three groups and to obtain feedback and comments on the study fi'om the 
participants. 

3. Procedures/ Tasks 

3.1 Text reading 

The text was gjven to the three groups (the control group, the monolingual dictionary group, and 
the bilingual dictionary group) on the same day. All of the participants had twenty minutes to read the 
text. While reading the text, the control group did not have aity access to a dictionary, the monolingual 
dictionary group had access to the monolingual dictionary, and the bilingual dictionary group had 
access to the bilingual dictionaiy. The participants in the dictionary groups could consult the 
dictionary \^llenever they needed it, but the participants in all of the three groups were required to 
finish the reading within twenty minutes. 
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3.2 Answering the questionnaires 

hnmediatdy after all the partidpants finished reading the text, the vocabulary learning strategy 
questionnaire was distributed to them. The partidpants were asked to conplete the questionnaire in 5 
minutes. After the partidpants had completed the strategy questionnaire, the demogr^Mc 
infiDrmation questionnaire was distributed to them. 

4. Results 

The data were analyzed to answer the following research questions: 1. What vocabulary 
learning strategies did Spanish language learners use to understand the sdected vocabnlaiy 
items in the reading text? 2. What vocabulary learning strategies did Spanish language 
learners in the monolingual dictionary, bilingual dictionary, and the control groups use to 
understand the sdected vocabulary items in the reading text? The data were analyzed as follows; 
1 . Analyas of the percaitages of different learning strat^es used by all partidpants for each 
vocabulary item selected; ;2. Analysis of the strategies used by different groups in learning each 
vocabulary hem. 

4.1 Vocabulary learning strategies for each vocabulary hern 

Research questionl. Wliat vocabulary learning strategies did Spanish langu^e learners 
use to understand the sdected vocabulary items in the reading text? In order to answer this 
question, the strat^es reported by the partidpants in learning each vocabulary hem selected were 
counted and presented in Figuresl . land 1 .2. 
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Figure 1 . 1 Learning strat^es used by the participants in learning the selected vocabulary herns (Part 
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Figurel .2 Learning strategies used by the participants in learning the selected vocabulary items (Part 

2 ) 
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There were four cat^ories of learning strategies provided to the partidpants (i.e. guessing from 
the contact, using a dictionaiy [if you had one], using other strategies [please explain], and having 
learned this word before). However, 25% of the partidpants (with an average of 1 1/44) reported 
several items which they still did not understand after reading the text or they gave up trying to 
understand the meanings of these items. For such responses, the cat^ory “ indication of not 
understanding the word” was added to the table \^4lile analyzing the data. 

The total number of the responses to each vocabulary item was forty-four. The vocabulary items 
that less than 5% of the partidpants had learned before are considered the most difficult vocabulary 
items. The items that between 5% and 20% of the partidpants reported that they had learned before 
are conadered difficult vcxabulary items. The vocabulary items that between 20% and 50% of the 
partidpants had learned before are categorized as less difficidt vcxabulary items. Those that more than 
50% of the partidpants had learned before are considered easy vcxabulary hems. 

According to Figures 1 . 1 and 1 .2, the most difficult vocabulary hems were destaca (stands out) 
and ctrigidas (to be oriented to). None of the partidpants reported that th^ had learned the word 
destaca\x&>K, and 50% of them (22/44) consulted thdr dictionary for this word, -w^iile 18. 18% (8/44) 
of them guessed the word’s meaning fiom context. In addition, 3 1 .82% of the partidpants (14/44) 
indicated that they did not understand this word after reading the text . \Wth the hem dirigukis, only 
2.27% of the partidpants (1/44) reported having previous knoA\dedge of this word. Thirty-ftiur point 
nine percent (34.09%) of the partidpants (15/44) stated that they guessed the meaning from the 



context and 38.64% (17/44) rqxrrted uang a dictionaiy. Twenty-five percent of the partidpants 




(1 1/44) claimed that th^ still did not understand the word after reading the text. 
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The vocabulary herns aferta (oflfer), estancia (stay), and cdcamatxm (to attain) are difficult hems 
for the learners at the Irhermediate level. Less than 20% of the paiticpaihs reported that they had 
learned these vocabulary bans before (i.e. 6.82% for oferta, 9.09% for estancia, and 11.36% for 
alcanzamn). In addition, deckSdamente is the less difficuh han for the partidpaihs, with 22.72% of 
them (10/44) have learned this word before. Furthermore, the ea^ vocabulary hems were /ec?(web), 
compartir (to share), diffiruta (to ergoy), and diarias (daily). these vocabulary hems, more than 

50% of the partidpants reported that they had learned these words before (i.e. 70.45% for red, 
68.19% for compartir, 54.55% for diarias, and 61.38% for diffiuta). 

In general, the percentage of using a dictionary is qjparahly higher for the most dfficult and the 
difficult vocabulary items (i.e. destaca, diri^das, oferta, estancia, and alccmzaron) than the less 
difficult and the ea^ items (i.e. decUMamente, red, compartir, diarias, and diffiutd). For instance, 
50% of the partidparhs (22/44) reported that they used the dictionary for destaca, but only 1 1 .36% of 
them (5/44) consuhed the dictionary for red. This resuh indicates that the partidparhs in the dictionary 
groups indeed consulted their dictionaries to solve their vocabulary problems wMe reading the text. 
Furthremore, other than using a dictionary, guesang the meaning from contect was also frequently 
used, espedally whh the less difficult vodcabulary items (e.g. decididamente). In addition, 

Irhermediate Spanish loners are not femiliary with other vocabulary learning strat^es (e.g. using 
cognates in English, analyzing the morphemes). In order to obtain deeper insights about how the 
vocabulary learning strat^es difl^ in di&reth groups, the vocabulary learning strategies used by the 
partidparhs in each group will be discussed in the next sectioa 







17 



16 



4.2 Vocabulary learning strat^es by groups 

Research question 2: What vocabulary learning strat^es did Spanish language learners 
in the monolingual dictionary, bilingual dictionary, and the control groups use to understand 
the sdected vocabulary items in the reading text? In order to answer this question, the vocabulary 
learning strategies reported by the partidpants were analyzed according to the type of dictionary that 
thQTused (i.e. monolingual dictionary, bilingual dictionary, or no dictionary [the control group]) vdiile 
reading the text. The results are presented in Table 2 (18) and Figuer2 (20). 

The data indicates that when a dictionary is available to the Intermediate Spanish learners, it will 
be one of the most preferred sources that thQ^ use to solve their vocabulary problems. In addition, 
more partidpants in the bilingual dictionary group consulted the dictionary than the monolingual 
dictionary group vsdiile reading the t©ct. 

With the /was# vocabulary item fifesrtica, 87.5% of the partidpants (14/16) in the 
bilingual dictionary group consulted the dictionary, but only 53.33% of those (8/15) in the 




monolingual dictionary group used their dictionanes. Wth the item dhigidas,15Vo of the partidpants 

(8/15) in the bilingual dictionary group used thdr dictionary, however, only 33.33% of the 

partidpants (5/15) in the monolingual dictionary group used thdrs. 

Other than consulting thdr dictionaries for the meaning of the vocabulary items tested, the 

partidpants in the monolingual dictionary group used a greater variety of strat^es to understand the 

vocabulary herns in the text than those in the bilingual dictionary group. For instan ce, wih the 

vocabulary item destaca, 20% of the partidpants (3/1 5) in the monolingual dictionary group 

hs meaning fiom the contex; however, none of the partidpants in the bilingual dictionary group used 
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this strat^y. \^^ the word dirigidas, 46.67% of the partidpants (7/1 5) in the monolingual dictionary 
group guessed its meaning fiom the context, vMe only 12.5% of the aibjects (2/16) in the bilingual 
dictionary group did so. In addition, the partidpants in the monolingual dictionary group also tended 
to use other learning strat^es to solve thdr vocabulary problans. For instance, 6.67% of the 
partidpants (1/1 5) in the monolingual dictionary group reported udng other learning strat^es, such 
as using Biglish cognates or analyzing the morphemes to understand the meaning o^ diaria and 
estancia, and 13.33% of them (2/15) reported using these strat^es to understand the meaning of 
decididamente. On the other hand, none of the partidpants in the bilingual dictionary group reported 
u^ other learning strat^es such as using Englidi cognates or analyzing the morphemes to 
understand arty of the selected vocabulary hems. 

Figure 2 (20) presents the fiequency of each learning strategy used by the subjects in different 
groups. According to the results fix>m the Chi-Square statistical analysis, there is a significant 
relationship between the types of learning strategies used by L2 learners and the use of a dictionary 
(monolingual dictionary, bilingual dictionary, or no dictionary) (Chi-Square = 94.8745 > Chi-Square 
critical = 12.5916, significance level = .05). 

According to the data, when the Intermediate Spanish leam^s did not have access 
to a dictionary (the control group), the strategy most used was guesang the meaning of the lexical 
item fi-om the context. Forty-sk point ninety-two po'cent (46.92%) of the reprises (61/130) fi-om 
the control group mdicated guesang the meaning of the word fiom the context. The partidpants in the 



control group rarely used other strat^es (0.77%, 1/130) to undo'stand the lexical items tested in the 



^ Study. One partidpant reported that he used the English cognates to understand the lexical items. On 
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the other hand, the percentage of the participants’ responses indicating not understanding the word in 
the control group is higher than that in the other two groups. Twenty point seventy-seven percent 
(20.77%) of the re^nses from the control group indicated not understanding the word (27/130), 
while only 1 1 .33% of the responses (17/150) from the monolingual dictionaiy group and 4.37% of 
those (7/160) from the bilingual dictionary group reported not understanding the word after reading 
the text. 

Table 2 Learning strategies used by subjects by groups 
M: Monolingual group B: Bilingual group C: Control group 



Strat^es 


1. Guessing from 
the context 


2. Using a 
dictionaiy (If it 
was available) 


3. Other 
strat^es (i.e. 
using 

cognates in 
English and 
analyzing the 
mor- 
phemes) 


4. Having learned 
this word before 


5. fridication of 
not 

undo^stand-ing 
the word 


Total percentage 
of partidpants in 
eadi group 
(100%) 


Percentage of 
partidpants in 
each 

group (%) 


M 


B 


c 


M 


B 


c 


M 


B 


c 


M 


B 


c 


M 


B 


c 


M 


B 


c 


1. oferta 


20 


31.25 


76.93 


73.33 


62.5 












6.25 


15.38 


6.67 




7.69 


100 


100 


100 


2. red 


20 


6.25 


15.38 


6.67 


25 










73.33 


68.75 


69.24 






15.38 


100 


100 


100 


3. destaca 


20 




38.46 


53.33 


87.5 
















26.67 


12.5 


61.54 


100 


100 


100 


4.compartir 


6.67 


12.5 


38.46 


20 


12.5 










73.33 


75 


53.85 






7.69 


100 


100 


100 


S. diaiias 


6.67 


12.5 


46.15 


13.32 


43.75 




6.67 






66.67 


43.75 


46.15 


6.67 




7.7 


100 


100 


100 



O 
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Table 2 Learning strategies used by subjects by groups (continued) 



M: Monolingual group B: Bilingual group C: Control group 



Strat^es 


1 .Guessing fiom 
the context 


2. Using a 
dictionary (If it 
was available) 


3. Other 
strategies (i.e. 
using cognates 
in English and 
analyzing the 
mor- 
phemes) 


4. Having 
learned this word 
before 


5. Indication of 
not 

understand-ing 
the word 


Total percentage 
of partidpants in 
each group 
(100%) 


Percaitage of 
paitidpants in 
eadi 

group (%) 


M 


B 


c 


M 


B 


c 


M 


B 


c 


M 


B 


c 


M 


B 


c 


M 


B 


c 


6. disfiuta 


13.33 


12.5 


38.46 


20 


12.5 










60 


62.5 


61.54 


6.67 


12.5 




100 


100 


100 


7. estanda 


33.33 


12.5 


61.54 


33.33 


75 




6.67 






6.67 


6.25 


15.38 


20 


6.25 


23.08 


100 


100 


100 


8. 

alcanzaron 


26.67 


12.5 , 


53.84 


46.66 


75 










6.67 


6.25 


23.08 


20 


6.25 


23.08 


100 


100 


100 


9. deddida- 
maite 


60 


43.75 


53.85 


6.67 


31.2 

5 




13.33 




7.69 


13.33 


25 


30.77 


6.67 




7.69 


100 


100 


100 


10. diiigidas 


46.67 


12.5 


46.15 


33.33 


75 












6.25 




20 


625 


53.85 


100 


100 


100 


Total 

percaitage of 
responses 
fiomeach 
group for 
eadi strata 


100 


100 


100 


100 


100 


100 


100 


100 


100 


100 


100 


100 


100 


100 


100 


Total percentage 
of responses from 
each group 
(100%) 


M 


B 


c 


100 


100 


100 



ERJC COPY AVAILABLE 
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Figure 2 The frequency of each learning strata used by the participants in different groups. 
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Regarding the use of the dictionaries, the participants in the bilingual dictionaiy group 
conailted thdr dictionaries more frequently to solve thdr lexical problems than those in the 
monolingual dictionaiy group. Fifty percent (50%) of the responses (80/160) fixim the bilingual 
dictionaiy group indicated “using a dictionaiy,” \^Me only 30.67% of those (46/1 50) from the 




monolingual dictionaiy group used the same strate^. The data also supports the statement previously 
mentioned that the subjects in the bilingual dictionaiy group depended on thdr dictionaries more than 
those in the monolingual dictionaiy group, v^e the subjects in the monolingual dictionaiy group 
tended to tiy other strategies to solve thdr lexical problems. 

Thus, the percentage of students using a dictionaiy is more than three times greater than that of 
guessing the meaning fiem the context in the bilingual dictionaiy group (50% vs. 15.63%). On the 
other hand, the percentages of using a dictionary and guesdng the meaning fiem the context are quite 
close in the monolingual dictionaiy group (30.65% vs. 25.33%). Moreover, 2.67% of the responses 
(4/150) fiom the monolingual dictionaiy group indicated using other strategies to understand the 
vocabulary items, such as relying on cognates or trying to identify the morphemes. However, none of 
the responses from the bilingual dictionaiy group reported having tried these strategies. In other 
words, instead of heavily depending on thdr monolingual dictionaries, the partidpants in the 
monolingual dictionaiy group sought fi)r other wa)^ to solve thdr vocabulary problems, \^4lile those 
in the bilingual dictionaiy group primarily relied on thdr bilingual dictionaries. 

One reason fiir these results could be that the subjects in the monolingual dictionaiy group could 
not entirely understand the definition given in the dictionaiy due to lack of knowledge or 
understanding of the words used in the definition, w4rile the bilingual dictionaiy provided the 
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participants with an instant translation for each vocabulary hem. This statement is supported by the 
answers from the participants’ feedback about using a monolingual dictionary: twenty-six point 
sixty-sevai percent (26.67%) of the subjects (4/15) in the monolingual dictionary group reported that 
the dictionary was helpfiil, because it gave them the use of the vocabulary hem in context. Twenty-six 
point sixty-sevai percent (26.67%) of them (4/15) stated that the dictionary was somewhat helpfiil, 
and 46.67% of them (7/15) claimed that the monolingual dictionary was not helpful at all. The 
participants v^hio reported that the dictionary was somewhat helpful or not helpful claimed that they 
could have understood the vocabulary items better if the definition was given in English. On the other 
hand, all of the partidpants in the bilingual dictionary group reported that the dictionary was hdpfiil, 
because the definition fi)r each vocabulary item was given in their native language, and it provided 
them with an instant translation of each word. 

Another reason could be the partidpdits’ d^ee of willingness to take risks in the different 
groups. The partidpants in the monolingual dictionary group used their dictionaries less fiequently 
than those in the bilingual dictionary group because the definitions givai in the monolingual 
dictionary were difficult for them to understand. Therefore, did not consider the monolingual 
dictionary as their only source to solve lexical problems, and they risked guessing at meanings fix)m 
the context. It could also be that the partidpants in the bilingual dictionary group preferred to rely on 
definitions givai in their bilingual dictionary in their LI (English), and not to risk using other 
strat^es such as guessing the meaning from the context or udng E nglish cognates. 



This corresponds to Baxter (1980) and Atkins’ (1985) statements that bilingual dictionaries are 




not as demanding firr language learners as the monolingual ones. Instead of providing language 
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learners with the ahemative words and usage of the taiget lexical items, the bilingual dictionaries give 
them an instant translation of the taiget items. Therefore, the leamCTS depend on thdr bilingual 
dictionaries more than thdr monolingual dictionaries in the process of acquiring vocabulary in the 
target language. 

This phenomenon becomes more obvious when learners are under the pressure of achieving 
certain goals in the target language, such as taking a test or having an urgent need for communicating 
with speakers of the target language. In the present study, the participants had the pressure of 
comprehending the reading text. Because of this pressure, and thdr urgent needs for the definitions 
for each vocabulary item selected, the partidpants in the bilingual dictionary group tended to seek 
instant asastance fi-om thdr dictionary instead of taking the risk of using other strategies such as 
guessing. On the other hand, the leamaa in the monolingual dictionary group tried other strategies 
such as uang LI cognates and guessing fitrm the context to compensate for thdr defidency in 
understanding the vocabulary items seldcted and the reading text. 

5. Conclusion / Limitation of the study/ Ped^ogical Implications and Futrue Research 
5.1 Conclusion 

In conduaon, the intermediate Spanish leamaa do not have access to a dictionary, 
guessing the word meaning fitrm the context is one of the most fiTequent strategies that they use to 
solve thdr lexical problems. Whei a dictionary is available to them, they fevor using the b ilingual 
dictionanes rather than the monolmgual ones betause of the ease of understanding the la nguag e in 
Whrch the definitions of the vocabulary items are presented (English). If a monolingual dictionary is 
the only source of help available to the learners, th^ are forced to use other strategies (e.g. using 
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English cognates, guessing the meaning from the context) to compaisate for their lexical defidendes 
instead of relying only on thdr dictionaries. This is due to the feet that they are often not able to 
understand the explanation presented in the monolingual dictionary because of other L2 lexical 
defidendes. 

This result supports the statement proposed by Hartman (1983) that even \^dlen the intamediate 
language learners have access to a monolingual dictionary, they do not use it as frequently as they do 
with a bilingual dictionary because of their insuflident language profidency. The intermediate 
language learners do not have confidence in understanding the definition presented in the 
monolingual dictionary \^ttle they believe that a bilingual dictionary can provide them with a direct 
and instant translation from L2 to LI . 



52 Limitation of the study 




The limitation of this study is the lack of authentic dictionary. Due to the lack of funds for 
providing a complete dictionarry to each of the partidpants in the dictionary groups, the artifidal 
bilingual and monolingual dictionaries were created by making copies that have definitions of the 
selected herns in the reading text. However, even though the partidpants were able to look up the 
defintion of the sdected hems, the partidpants who used a monolingual dictionary might not 
understand the words consisted in the definitions or examples presented in the dictonary. Furthermore, 
the partidpants in the dictionary groups were not able to look up the defintion of the unfemiliar words 
that were not sdected. 

In other words, the unfemiliar words that were not selected might also affect the partidpants’ 
understanding of the reading text and the selected vocabulary items since the partidpants also tried to 
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guess the meaning of some selected itans from the context. Therefore, the lack of autheitic 
dictionaries might also affect the leamas’ learning strate^es in vocabulary acquisition. 

SJ5 Pedagogical implications and future research 

Based on the results of this study. Intermediate Spanish learners prefer uang a bilingual dictionary 
rather than other available methods to acquire new vocabulary. However, it would be benefidal for 
instmctors to take advantage of learners’ cqjabilities for guesang the word meaning from the context 
and their previous kno\^4edge in the taiget language by asking students to explain the words that they 
already know in Spanish or giving students the explanation or definition for unfrmiliar words in 
Spanish, in order to prepare them for using a monolingual dictionary in the fixture. 

Extensive research on the effects of dictionary use on the learners’ use of vocabulary learning 
strategies is just beginning. For fixture research, studies on the effects of dictionaxy use on the 
vocabulary learning strategies used by Spanish language learners at different levels (e.g. Intermediate 
vs. Advance) are highly recommended. Furthermore, research on the effects of vocabulary learning 
strategies used by Spanish language learners and their performance on different tasks (e.g. vocabulary 
definition test, sentenced completion) is also strongly suggested. 
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Appendix A 

You have twenty minutes to read the following text. You may use whatever means available (e.g. 
guessing from context, using a dictionary [if available], other strat^es) to understand aity of the 
underlined words that you do not already know. You can take notes, but you cannot discuss the text 
with your classmates during the reading. 

Coca Cola pone un piso a cada joven 

Como la longevidad de Internet se mide en base a los parametros de la vida de los perros, los 

que cada ano representa siete para los humanos, la compaffia Coca-Cola en Espana ha renovado de 
arriba a ab^o su oferta comunicativa en la red de redes y presaita, desde el 1 8 de marzo, en su wd), 
una web totalmaite interactiva, con la que ofrece la poabilidad de que cada joven se independice en 
el ciberespado con su propia habitacion y, a la vez, poder compartir las sensadones y sorpresas 
diarias que vivira con millones de amigos. 

La oferta se enmarca en una nueva estrategja de marketing de la con^ania en nuestro pais, que 
incluye, adem^ de un nuevo eslogan (" Disfruta aqui y ahora"), nuevos espots y gr^cos. Tras los 
buenos resultados y la e^qretienda que ha ^puesto la realizadon de diversas wdrs promodonales en 
los ultimos anos, entre las que destaca la wd> de “siempre-on”, que logro superar los doce minutos de 
estanda media, la wd> de “cairqjus Fanta”, o la de “ haz tu vida”, que tambidi alcanzarnn una 
inqxjitante notoriedad en la red; la bdrida que tiene ya 1 14 anos de vida, apuesta ahora dftddidamftnte 
por Internet como paraguas fundamental para todas sus acdones de marca dirigidas al publico joven. 

When you finish the reading, please remain seated for furthur instructioii 

Please return your dictionary (if you have one) when you finish the reading, thank you! I 
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Appendix B 

I am trying to develop the instruments for a research on the effects of the use of different types of 
dictionaries on intermediate Spanish students’ reading comprehension and vocabulary performance, 
and I would like to ask for the intermediate Spanish class instructors’ advice on the instruments. 
Please answer the following questions regarding the content of the materials attached. Thank you 
very much!! 

1 . Is the content of the text in Appendix A appropriate for your students’ language level? (Students 
will have access to either a monolingual dictionary or a bilingual dictionary while reading it.) 

A Too easy B. Appropriate C. Too difficult 

If it is not appropriate for your students’ language level, how can it be improved? 



2. How long do you think it will take for your students to finish reading the text? 

A Less than 20 minutes B. 20-25 minutes C. 25-30 minutes D. more than 30 minutes 
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alburear r. 1. 3fcx^ Echar albures. 
alburero, ra. xdj. y s. Mcx. Aplicase z \x 
persona aftcionada a echar albures. 
aJcabala (. Tributo que se cobnba sobre las 
rentas. 

alcachofa f. Planta hortexise compuesta. 
cu 7 as cab^uelas trandes 7 . escamosas son' 
coraestlbles. Q Ftcra con imicbos oriflcios que 
se adapta a la reradera. al tube de aspira* 
cion de las bom bas o- a ■ los aparatos de ducha. - 
alcahuete/ ta m. 7 f. Persona que se 
entremele para facilitar amores llicitos. 
alcahuefear r. i. Hacer de alcahuele. 
aJeahueteria f. Oficio de alcahuete. proxc' 
netismo. 

alcaide m. El que tenia a su car^o la 
ruarda 7 defensa de una fortaleza. | En las 
carceles. encarcado de custodiar a los presos. 
alcaldada f. .\cci 6 n abusiva de una auto- 
ridad. ^ 

alcalde m. Prestdente de un A 7 untamienU>. 

' alcaldia f. Carro 7 casa u oficina del 
alcalde. | Territorio de su jurisdtcclon. 

^Icali m. Oictm. SusLancia de propiedades 
analocas a las 'de la sosa 7 la potasa. | 
.\moniaco. 

alcalino, na adi. Qutjn De alcall o que lo 
contiene. | Mela lea a lea linoa. metales mu 7 
ozidables como el - litlo. poCasto. rubidio. 
sodlo 7 ceslo. 

alcalinot^rreo adj. 7 s. Aplicase a los 
metales del rrupo del calcio (calcio. estron- 
cio. bario. radio). 

alcaloide m. Outm. Sustancla orranica 
CU7SS propiedades. recuerdan las de los 
alcalis. 

atcance m. Dislancia a que lleea. el brazo. 

1 Lo que alcanza cualquier arma. { Serui~ 
miento. petsecucion. | Correo eztraordlnario. 

I fSp. En contabilidad. saldo deudor. | En 
j los periodlcos. notlcia de ultima bora. | 

{ Capacidad o talento. | Imporlanci'a. 
i alcancia f. Hucha. 

j alcanfor m. Sustancla aromaUca crista- 
' lizada. 

alcanforar t. L Mezclar un producto con 
alcanfor. 

alcanforero m. Arbol iaurmceo del que se 
extrae el alcanfor. 

alcantarilla f. Coaducto subtexraneo para 
recorer las arums Uovedizas o inmundas. 

V -alcantaritlado m. Conjuato de alcanta- 
rlllas de una poblacloiu 
alcantarillar r. t. Constxulr o poner alcan- 
Urillas. 

^Icanzable adj. Que se puede alcanzar. 
alcanzado, da adj. Palto. escaso : alcan- 
aodo de dtitero. 

alcanzar r. U Llerar. a juntarse. con una 
persona o eosa que ra delante. | Corer also 
^l^tXando la. maao. | Alarsar. . ^nder una 
' cosa a otro. J Llesar hasta. | Uiilm. Uesar. 

I Dar : fa bain U alcanxo. | Llesar a 
perciblr coin la rista. el oido o el olfato. | 
Hablaiuio de un periodo de Uempo. 
baber ttno rtrido en eL^j Consesuir. losrar. | 
Afectar. estar^dlrisido a : csta ley aicauxa a 
todos. I Entcnder. comprender. | Llesar a 
• irualarse coa*otro en'alsuaa cosa. I — V.'l;- 
Llesar : in carta an a»e alcamxd. 1 Llesar 
hasu cierto punto. | En ciertas annas, llesar 
el Uro a clertia dlstancia. I Fio. Tocar a uno 
una cosa o parte de ella. | Ser suflclente una 
ewa. I — V. pr. Lle^r a tocarse o juntarse. 
alcaparra f. Arbusto caparidiceo de flores 
blancas. 1 5u fnito. 

oLi, Are zancuda. 

; . ^arraxa f, YasUa de arcilla. • - 
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alcarria f. Terrene alto. 

alcatflfa f. Alfombra. 

alcatraz m. Peltcanb ameriono. 

alcauci 7 alcat^ii m. Alcachofa. 

alcauidon m. Pajaro dentirrostro que se 

alimeota de Insectos. 

alcarata f. Escarpia. 

alcazaba f. Eeclnto fortlficadoL 

alcizar m. Fortaleza. | Palaclo real. | Mor. 

Espacio que media entre el palo major 7 la 

popa. ' ^ ^ 

alee au Mamifero rumlante. 

alcista com. Bolsista que juesa al alza. | — 

Adj. Que esta en aiza. 

alcoba f. Dormitorio. 

alcohol m. Liquido obtenido por la destila- 
cion del rlno 7 oCros licores fermentados. | 
Nombre de ratios cuerpos de propiedades 
quimicas analorus a las del alcohol etillco. 
alcoholemia f. Presencia de alcohol en la 
sansre : an grado de aUokoUwiia alta ez nuy 
grace en lot aeddenUs de trd^ico. 
alcoholico, ca adj. Que coatiene alcohol. | 
— Adi. 7 V abusa de bebidas aico- 

holicas. 

alcohoUficaci6n f. Conrersira en alcohol 
por ferracntacioo. 

alcoholimetrta f. Eraluacion de la riqueza 
atcohoUca. 

alcoholimetro m. Areometro para medir el 
alcohol de un liquido. . 
alcoholtsrho m. Abuso de bebidas alco- 
hol icas. 

alcoholizacion f. 0«{m. Accion 7 efecto de 
alcoholizar.' 

alcoholizado, da. adj. 7 s. Que padece 
aicohoUsmo. 

alcohol; zar- .r. t. Echar alcohol en otro 
liquido. I ^ Y. pr. Contraer alcoholtsmo. 
alcor m. Colina. collado. 
alcorftn m. Codiso de Mahoma. 
alcornocal Sltio plantado de alcor- 
noques. 

alcornoque m:.' Variedad de encina cuja 
cocleza es el corcho. I Fig. Idio^. necio. 
alcuza f. YasUa conica en que se pone el 
aceite en la mesa. 

alcuzciiz nu Comida moruna hecha con 
pasta de semola. 

aldaba C. Plcza de metal para llamar a las 
pueftas. 1 Barra o traresano con que se 
asesuran los postlsos o puertas. I ^ PL Fig. 
7 /am. Proteccloo, asamderas. 

' aldea . f. Pueblo de . pocos recinos 7 sin" 
jurtsdiccion propla. 

aldeano, na adj. 7 s. Natural de una aldea. 

I Relatlro a ella. | Ftp. fnculto. rvistico. 
aldehido m. 0«sm. Compuesto . rolatU e 
Inflamable resultante de la deshldroseniza^ 
cion u ozidacion de ciextos alcoholes. 
iaie! interj. |EaL iramas! 
aleacion f. Mezeta de dos o mas metales. 
alear t. L Mezclar dos o mas metales 
fundieodolos. 

aleatorio, ria adj. Fortuito. 

.aiecciorsador, ra; adj. Instructiro. |- 
Ejemplar. . . 

aleccio/samiento ,m. Ensenanza. irts- 
txuccion. *• r 

aloccionar r. t. Dar leccion. | Ensenar. 
Instruir (u. L c. pr4- ■ < 
aledaho, na adj. Limitrofe. 
alepacibn f. Accion de alesar. 
alegar r. U Inrocar. traer uno a fatror.de su 
propmitp. como pntpba. mlsun dicho o eiem- 
plo. I Ezponer meritos para fundar una 
pretension. | — Y. 1. Defender el abosndo 
una causa. ■ . 
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alcubiUla 



alcalcAcer, oX (cArm.) to aikaltfy. 

•icall, it-m. (^ckfm.) alUali.. 
olamTci^.-rm. a. alkaline. 

: slcmU/xcBbl^ a. (cArm.) ilkaliAablc. 

; sinliccno, -os. a. alkalicenous. produonf alkali. 

I mlcmlimctro,, m , jh . alkalimcter. 

I alcalmidsd, n,/. alkalinity. 

' micailaos 'OIL. oleslizjido. ^o. a. (cA«m.) aJUaline. 
I aicmllxnciAa. l /. (cA«na.) alkalization. 

! oicmitxar (cL v.r. (cAcm.) to alkalize. 

: alcaioidc. MVK. alkaloid. 



olcardl. wild artichoke. 

adU:arT*ccx-ia, «./. earthenware factory or shop, 
alearracero. -ra, potter; shelf for earthen- 

ware- 

aicarraxa. n.f. clay jar. 

_ »lf-»fnria. a./, barren plateau, 
alcarca^ njn. paper cone.- 
alcmtara. a./. Still. 

alcmtifa. «,/, fine carpet or ruj; (ru«0 layer of earth, 
aleatlfc. a.m. (s/.) silk. 

alcacrax, njn. (orn.) cannet, solan; (^i.) arum. 



I alcaloideo« -dca, a, alkaloid. 

< nlcaUcr. potter. 

I aicallcria, n,(. pottery. 

I alasn, ium. (&or.) bitter apple. 

I alamooiaa^ n.f.pl, spices, 
i alemAA« a./, (hot.) privet. 

alcaoce. >*jm. pursuit: arm's Lencth. reach; (com.) 

I ■•-deficit; scope, CKtesst;.- ranee (jtrearyms}^ compus; 

capacity, ibility: supplement; extra collection 
I (pofc); (mi7.) soldier’s net pay after olfidal deduc* 

' tiom; (pruvt.) copy; iiop->pms; mult; (ort.) 
tumour io the pastern; •/ mlcortCM dm, within 
reach or ran<c of; al mLcutm<md^ Lf >nof*o* within 

I reach; o/eaMCo aereWoo. strikinc ranee; alcar%cm 
dm Lm Dvolo {dmi oldo). siehc. cyexhoc (earshot); 
dm corro (loreo) oicoMeo, short- 0on{-) ranee; 
ir a mlgwmwK mm lam aleoMCCo. to spy upon; dar 
« o/CAMOr «. to catch up with; dm corroo alaamemm, 

I . of limited tnteUieence; mmgtmirla a ttma tom 
j rnlcammcrn^. to pursue s.o. 
alcjuicl^' It./, money-boa; earthenware ball filled 
with ashes or flowers for missiles; (pf.) (awl.) 
combutiiblc balls; (s/.) brothel -keeper. 

• alcAiadArat, n./. per^ (of i fa>lcon); clothcs*horsc. 

' alcaodio, n.(. (hot.) sorthum. Indian millet, 
j alnaodlaJ. mjm, millet field, 

I alcaodorm.. ft./, beacon, bonfire; wbiie.tume. 

U aicnafor, njvt. camphor. 

I alcmnforada. a./, amphor-sccntcd shrub. 

aleaxtformr. v.r. to camphoratc. alcaoforarae, 
V.T. (Kifp. /lm.) to t-apofizc. ranish, disappear, 
aicaoforrro, a.m. camphoc-trec. 

1 alokoCaxw* a./: wooden' receptacle for velvet in the 
i loom. ’ 

I aiotocarilla.. a. /.small bridec; culvert, drain, sewer. 

: alnoiartXladb. a.m. sewice system. 

I aloantarsliar. cX to make sewers in. 

I aloaisCarillero. a.m, sew«r-man« 

I aicajazable. a. within ' reach; obtainable; easily 
attained. 

j aleawxado. -da, a. hard up. short of money. 

; alranxadum. it./, (oef.) tumour in the pastern, < 
I •Ctaiot, .. ■ ^ 

; alcaonr 'cj; o.t. to amin. reach ; to overtake, ennse 
■ mr oitch up with; to frasp, perceive, understand; 

I to hit. strike ; to be born early cnouch to know, to 
bve lone encHJch to know; a/coMxar- ml bloMeo,^ 
to reach or strike the target; a/cafice m wu 
^^. bimmbmmloi I knew my creat-erandfather. — ool 
aicanxeir a or to reach as far as. attain to;, 

alcanxa** to manace to. succeed in; 

'"alcaiuar pdro, to bC 'tuAtdcnt for^ — alewn- 
XArae, o^. imprrT. wo «« m« aieoftxa cud/ 
f mmmd m mmr «w propdotCo, 1 can't understand, 
unacirse or conceive what his obicct can be, 
alcapnrrm, «./. (&or.) caper. 

■ al«pnrmdo. -dn, a. diressed' with ‘ apert. ^ a./.' 
portion of capers, 
alapocr^ njn, caper -field. 

mlapnf^, n.m.. aleaparrcrm. /t./. caper plant, 
alnparrdo, ji.m, (Aoc.) aper {bud, bmrryt). 
aieapnem^, m.f, (mift.) copperas. 

■l«arwvka, n.m. (em.) stone curlew. 
alttf-aVea, a./, (koi.) caraway {imed, plant). 

\ ^caree&a^'ju/. (bor.) bitter-vetch ;'*tare. 



alcaucil, njn. wild artichoke, 
alcauciar. v.t. {Hup. Am.) ro shoot dead, 
alcaudbo. m.m. (om.) bincher-bird. shrike, 
alcmyata, n./. spike ; hook, 
aicazaba, «./. {/art.) citadel. 

miekzar. n.m. casUe; fortress ; fortified palace; (nowr.) 

quancr-deck. ^ 

alcazux,'a.m. liquorice. 

alee. n.m. (roo/.) moose, elk; cut (cnr<£i); ^therinc 
(tutor rn/ie); {print.) yathcrinfc for btndinc- 
aleedo. n.m. maple {rove, 
alcino, njm. (bat.) wild batiU 

alcsbo, M.m. (om.) halcyon, kincfithcr; (nsrron.) 

prtndpaJ star of the nciadcs, 
alcitta, a. n'tinc, upward. — ^ a., njm. ( oo»i«.-M>uU. 
nlcoba, a./, bedroom; alcobo dm r««y>«ro, pucst 
room. 

alcoemx-rm, a./, ecsture, yrimacc. 

alcohol. a.OT. alcohol; spirit; (mtia.) caJena; o/coAd/ 
dbao/uto. absolute alcohol; a/eoA<»/ -ofTsf/aco. 
imyl alcohol; a/coAo/ cf« ardmr or dmmmatamrmii-» 
zado, methyiaicd spirit, {Am.) dcoatured alcohol; 
mimoAol dm grana. craia alcohol; oXcoAo/ dm 
madmrm. wood alcohol; a/coAof «r//«eo. ethyl 
alcohol; nicoAo/ m«r/Xieo, methyl alcohol; 
o/coAo/ pure /riecsofMa, surcioJ spirit. {Am.) 
rubhinc alcohol; alcohol tnmLLico. vinyl alcohol; 
/amp«irs'//n dm n/coAo/, spirit lamp. {Am.) 
alcohol lamp. 

alcohoiado, -da. a. of a darker. colour round the 
eyes {cattU)l alcoholized, — aja. (med.) alcohol- 
ized compound. 

'alcoholax. o.t. to distil alcohol from ; to dye or 
paint with antimony; (naui.) to tar after caulkinc; 
to pulverize. 

aicoholcrw, «./. vessel for alcohol or antimony, 
alcobbltco. -ea, a. alcoholic.- 

alcohoUmetm, aloobolbcnetm, n.m. alcoholo- 
meter. breathalyser., 
alcohollzaao. a.m. alcoholism, 
alcoholizncibo, «-/. {cJtcm.) alcoholization. 
alcohoILxado. -dn, a. alcoholized. — alco- 

holic. 

alcohollxar (Cl. v.i. to alcoholize; to fortify (emri). 

^ alcoholizarae, o.r. to become alcoholic, 
alcolla. A./, larre class bulb or decanter, 
aicor. n.m. htH, liae. 

Alcoran, «.m. Koran. _ 

alcormoiata, ajn. Koran cactMundet or scholar. ' 
alcorci, n.m. lewel or valuable trinket. ^ ^ 

mIeo«ie«l, plantation of cork-trees, 
alcomoque. njr*. (hot.) cork oak; (Jif.) blockhead, 
alconsoquc&o. -na, a. bcloft'C*tsc to the cork-tree, 
alcorque. ajw. cork-wood doc «*' *ole; hollow for 
irrirattoh water,. . , ■ 

aleorxa, a./. suc>r tcinc. 
alcorxndo, -da, a. iced (cabt). 
aicorxar (cl, o.t. to ice (ciafcr); \o polish, adorn.'' 
alcDCho, luiM. (om.) hobby hawk, 
alcocana, n.f. (btdld.) pickaxe, mattock. 

-alcrcbltc. n.m. sulphur, 
alcribla, n.m. tuyere, tcwel. 

■ dlcubUla.' «;/. reservoir. ' 
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Appendix £ 

Vocabulary Learning Strategies 

The following are ten cprestions regarding the strategies that you use to learn these vocabulary. Items 
fiom the reading text. If you learned the meaning of the word, please check one of the four options to 
indicate how you learned h. Please choose only one option for each word. 



I learned the 
meaning of this 
word by: 


1. Guesdng 
fiom the 
context 


2. Using a 
dictionaiy 
(tf you had 
one) 


3. Other strategy 
(please explain) 


4. 1 had 
learned this 
word before 


1. oferta 










2. red 










3. destaca 










4. compartir 










5. diarias 










6. disfiuta 










7. estanda 










8. alcanzaron 










9. deddidamente 










10. dirigidas 
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Appendix F 

The following questionnaire asks you to self-report the information requested. The questionnaire is 
anonymous. Please do not write your name on it. The information provided by you will only be used 
for research purposes, it will not a^ct your scores for the course, and anyone other than the 
researcher will not have access to the information provided. 

1. Gender: (Please circle one) 

Female /Male 

2. Age: 

3. Place ofbirth: / 

Countiy City 

If you were bom outside the U.S, at what age did you come to this country? 

4. What is your estimated 0*A for Spanish courses taken? 

Formal exposure to Spanish: 

Number of years 

5. Did you take /study aity Spanish in primary school? Yes No 

6. Did you take / study aity Spanish in middle school? Yes No 

7. Did you take / study aity Spanish in high school? Yes No 

8. How maity semesters of Spanish have you had at the college / university level (counting this 
course)? 

a. 1 b. 2 c. 3 d. 4 or more 
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Informal exposure to Spanish 

9. Have you ever traveled / lived in a Spanish-speaking country? (Please circle one) 

Yes No (If yes, please continue with 10; if no, please go to 11) 

10. If so, for vdiat laigth of time? 

11. Before studying here at the college /university, 

a. I had no experience whatsoever with Spanish. 

b. the onfy experience I had with Spanish was some study in high / middle school. 

c. my femily spoke Spanish at home or I heard it spoken among other family members. 

d. I spoke Spanish before entering elementary sdiool, but forgot it. 

e. I spoke, and I still speak Spanish. 



12. Do you speak Spanish outside of the class? (Please drcle one) 

Yes No (if yes, please go to 13; if no, please go to 15) 

13. How many hours do you speak Spanish outside of the class? (Please drcle one) 

a. 0 b. 1-2 c. 3-4 d. 5-6 e. 7 or more (hours/week) 

14. In wiiat atuation do you use Spanish? (Please circle one) 

a with fomily b. with fiiends c. at work d. at school e. at shopping centers 




f other: 

Frequency of Contact 

In the blank provided, please indicate how frequently you do the following in a week 
a. 7 or more hrsTwk b. 5-6 hrsTwk c. 3-4 hrs/wk d. 1-2 hrs^wk e.0 hr/wk 

15. Listen to music in Spanish 

16. Listen to the radio in Spanish 

3 c 

^ 



18. Watch movies / videos in Spanish 



19. Read books / magazines in Spanish 

20. Read newsp^jers in Spanish 

21. Read Internet sites in Spanish 

22. Read woric documents in Spanish 

23. Read letters in Spanish 

24. Other: 

Post Test Questions 

1 . How often do you use a computer? 

a 7 or more hrs.Avk b. 5-6 hrsAvk c. 3-4 hrs.A>s^ d. 1-2 hrs.Avk e. 0 hrAvk 

2. How often do you use the Internet? 

a. 7 or more hrs./vvic b. 5-6 hrs/vvic c. 3 A hrs.As4c d. 1-2 hrs.As^c e. 0 hr/wk 

3 . Eftd you understand all the underlined words in the paragraph? 

Yes No 

4. If not, wtoch words wee the most difficult? (please drde one or more) 

oferta red destaca conpartir diarias 

disfiuta estanda alcanzaron deddidamente diri^das 

Why did you find them the most difficult? 

5 . Did you have access to a dictionary \^dlile you read the passage? 



Yes 



No (If your answer is no, skip to question 7.) 
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6. If you used a dictionary, was it helpfiil? 

Why or not? 

Was the dictionary Spanish -English or Spanish-Spanish? 

Spanish-EngKsh Spanish-Spanish 

7. If you did not have a dictionary available, how did you determine the meaning of the underlined 
words? 

8. Other comments: 
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